Anni Raw, Arts & Regeneration


Chickenley Creative Kids Project (Children’s Fund)

Independent Evaluation – 

Report Year 3

Anni Raw, April 2006

Contents

Introduction ………………………………………………………..
p. 2

Scope of data collected throughout years 1-3………………….
p. 3

Summary of evaluation findings and observations………
p. 6

Impacts observed during year 1-3………………………………
p. 8

Conclusion ……………………………………………………….
p. 35

Appendix 1: Verbatim material …………………………………
p. 36

Introduction

This is the final report on the evaluation of the 3-year Kirklees Children’s Fund project: ‘Chickenley Creative Kids’ – an intensive arts residency at Chickenley Community School, a primary school serving an outlying housing estate on the outskirts of Dewsbury. The residency has featured prominently for the whole school community, and over the lifetime of the project every class and all children have had contact with artists and initiatives emerging as part of the project. This report looks at impacts observed throughout the school community, as well as focussing specifically on developments evident amongst year six children, who over each of the past 3 years have consistently had the most artist input, and have offered the best opportunities for observing impacts from the project. The current year 6 children have been aware of or had some participation in the project over the longest educational time span, and with the greatest intensity, of all participating children since the project began. They were in the final term of year 3 when the project first began, with some aged only 7 at that time. Several children stated that they could not remember a time before the art room was in school, which enables us to study their response to the experience confident in the assertion that their development has been influenced to some extent by this project. Findings from earlier phases of the project are also compared with later findings to judge the effectiveness of project refinements, and to determine whether longitudinal involvement in the project has resulted in greater benefits for participants.

Evaluation processes

During the first year the evaluation process focussed on involving participating children as much as possible in gauging the value of the project for themselves, and impacts they felt it might be making on their development.  

The evaluator has continued to visit the school to observe the project in delivery, and has conducted direct evaluation discussions with children, giving them a voice in judging the strengths and weaknesses of the project; however during the second and third years the study also drew on the reflection process initiated and supported by the artists. This reflection with the children, built into the beginning and end of every arts session, has helped search out the elements of the project’s delivery process that stand out as particular catalytic factors in positive developmental change for children – as well as for the school as a whole. 

Regular evaluation discussions were held throughout the project with artists and senior teachers, to explore the adults’ perspectives on impacts resulting from the project. Class teachers have latterly also fed perspectives into the evaluation picture which, alongside the external evaluator’s, children’s and artists’ input, has given us a fourth angle and helped to strengthen the triangulation of research findings.

Photographic material as well as videos, creative journals and prolific amounts of artwork have been produced by those involved in the project over the three years. The progression of work produced has offered ongoing documentation and monitoring material, which has given the artists, staff and evaluator chances throughout the project to take stock and refine the project approach. The quality of the work produced has always been of a very high standard, and this quality has risen from year to year, as learning points emerging from the project were used by the team to refine and improve the delivery approach and project structure.

Project structure

Throughout the project children have worked generally in groups of approximately 15, whenever in contact with artists during teaching time. They have had regular weekly contact slots in the school timetable – equivalent to half a school day each week for year six pupils – over a period of one or two half terms, or a more extended period of the school year. The project has also offered extra curricular activities, during school holidays, after school and at lunch times, which together with the timetabled sessions have created a strong culture of creative activity throughout the school community. Regular activities have included drama and story telling, video work (during year 2), knitting club, a greetings card company, lunchtime art club twice a week, Sesame (drama therapy) for a small number of pupils, and also periods of work using music and percussion, creative carnival sculpture, t-shirt design, lantern making, environmental art, ceramic work and activities in many other specialist creative media.

The project programme has brought in a variety of artists who work with these different media, and the children have been guided through an intense and searching journey focussing on self, emotions, expression of emotions, and different ways to depict such complex messages through a range of artistic forms. Class teachers have discussed the project with their classes, and have visited the ‘studio’ when released from classroom duties. One class teacher actively co-delivered directly alongside artists during years 1-2. As the project has progressed, particularly during year 3, teachers have begun to use the resources offered by the art project more and more readily. 
What follows in this report is a summary of the evaluation findings, with particular emphasis on year six children, from July 2003 to April 2006, with reference to project aims and objectives.

Scope of data collected throughout years 1-3 of the project
The project evaluation study used a series of guided discussions and interviews, accompanied by a system enabling children to give a self-assessed score, or make relevant comments about their development stage in 10 focus areas, to observe changes in children’s development under the following headings:

· Improved educational attainment amongst the children who 

Participate, measuring:

1. Motivation levels

2. Concentration levels

3. Attainment levels
4. Improved school attendance amongst the children who participate (now absorbed within comments on motivation above)

· Children’s improved the ability to cope with a range of challenges:

5. Decision-making

6. Confidence and assertiveness with peers

7. Transition to High School 

· Children’s increased confidence in working with other children and adults in a       

range of situations, measuring:

8. Co-operation levels with other children
9. Confidence in own contribution to a group (now also including confidence in own skills)
10. Self-confidence when engaging with artists
Additional data was initially sought in the seven fields below, which had been included in the original evaluation table.

a)   Higher personal aspirations amongst participating children for their school 

       careers and adult lives:

· Ambitions for learning at school or college
· Ambitions for their own future
· Children aspiring to achieve a creative dream
b)
Improved cultural awareness and confidence

c)   Increased support from parents and carers for their children’s education: 

· Increased attendance at parents’ consultation meetings

· Increased validation of children by parents and carers in the home setting – leading to increased self-esteem among children
· Increased involvement of parents in extra-curricular activities taking place at school
However as the project developed, the team realised that data under area a) seemed too difficult to read or was not meaningful; area b) became too distant an aim for the project; and data under area c) was more difficult to collect as consistently as the project developed and changed. Where it was collected, data remained mostly anecdotal.

These areas were therefore dropped towards the end of year 1. The main areas 1-10 have continued to be a focus of evaluation discussions. 

Additionally, taking a lead from Creative Partnerships in their work on the catalytic role of ‘creative learning’ in developmental change, the final interviews and discussions have included an extra focus on 12 areas agreed to be features of successful creative learning initiatives:

1. The quality of the creative idea/s brought in through the project

2. The value of the language brought into children’s experience through the project

3. The value of the distinct learning environment created by the project

4. Any additional value offered to children’s learning resulting from access to equipment, arts resources or the skills of incoming artists

5. The value of the specific qualities and values, culture and behaviours – brought into children’s experience through contact with the artists, 

    as well as evidence of children:

6. Identifying problems, leading to improved problem solving
7. Using divergent or lateral thinking, leading to having new kinds of ideas
8. Co-learning, leading to increasing a capacity to learn
9. Showing fascination, leading to increasing engagement
10. Taking risks, leading to developing confidence
11. Accepting challenge, resulting in learning new skills
12. Refining, practicing, reworking, resulting in achieving outcomes that participants value.
Thus the final study includes commentary on all 22 of these original and additional areas. Qualitative data in relation to each has been collated verbatim from our range of participants and observers. 

Limitations of the Data

From the data collected during the full three years we may be able to see evidence of impact in each of the areas identified for this study, for at least some children in each case. Although it is tempting to draw decisive conclusions from the data about generalised benefits of a project, we must continue to bear in mind the range of influences which will have contributed to children’s personal development during their life at school, which make the direct causal link between personal development impacts and the project itself impossible to prove. 

However, both the adults and the children themselves have identified specific instances where they feel something very significant was occurring for project participants, during or as a direct result of the arts project. Though specific instances such as these cannot be generalised to judge the project a success against the broad study criteria, they are nevertheless considered a valid source of evidence for judging the impact of the project on an individual, personal level. Together these individual instances can also help provide a ‘critical mass’ of evidence, which contributes weight to the wider body of evidence collected.

Organisation of Data

There will be separate tables to report data from the earlier part of the project: ‘End of Year One Findings’, and to report the final data collected: ‘End of Project Findings’.  The ‘End of Year One’ tables appear in grey, to simplify differentiation. Verbatim data used for ‘End of Year One’ findings is not included except in summary format, since this earlier verbatim material has already been published in the first, interim evaluation report. Any differences between the findings reported in the earlier and later tables highlight improvements (or deteriorations, if any) in the team’s delivery approach.

The tables displaying final data from the key sources will appear during the report as follows:

	Respondent group:
	Data from Children
	Data from Artists
	Data from Teachers

	Period of data collection
	
	
	

	Verbatim data


	· Verbatim material from children always appears in this font
	· Verbatim material from artists always uses this font
	· Verbatim material from teachers always uses this font

	Summary of findings
	


Evaluator’s observations will be included in these bottom boxes throughout the report.

The scales appearing in the End of Project tables identify value – meaning added value brought to children’s learning through the project, and change – meaning the degree of change occurring through the project. The degrees on the scales are the following:

Areas 11-15





Areas 16-22

	· No added value

· Some added value

· Good added value

· Significant added value.


	· No change

· Small change

· Clear change

· Radical change.




An outstandingly successful project would demonstrate significant added value, and/or radical change for children in some of the areas of project objectives.

A successful project would demonstrate areas of good added value, and clear change in some areas, with possible occurrences of significant added value or radical change. 
Evaluator’s Summary of Findings and Observations

Over the past three years the project has aimed at increasing:-

1. Motivation levels, (including area 10 improved school attendance amongst the children who participate)

2. Concentration levels

3. Attainment levels

4. Decision-making skills

5. Confidence and assertiveness with peers

6. Positive attitude towards the Transition to High School 

7. Co-operation with other children
8. Confidence in own contribution to a group (now including confidence in own skills)
9. Self-confidence when engaging with artists and other adults
10. (Improved school attendance – see above)
In this evaluation report we have also looked back over the project to measure:-

11. The quality of the creative idea/s brought in through the project

12. The value of the language brought into children’s experience through the project

13. The value of the distinct learning environment created by the project

14. Any additional value offered to children’s learning resulting from access to equipment, arts resources or the skills of incoming artists

15. The value of the specific qualities and values, culture and behaviours – brought into children’s experience through the project

Finally, for the purposes of judging this project alongside other striking and highly regarded transformative creative interventions, in this report we looked for evidence of children:

16. Identifying problems / improved problem solving

17. Divergent or lateral thinking / having new kinds of ideas

18. Co-learning / increasing a capacity to learn

19. Fascination / increasing engagement

20. Risk taking / developing confidence

21. Accepting challenge / learning new skills

22. Refining, practicing, reworking / achieving outcomes participants value

Amongst all these areas, and across the whole cohort of children who have participated in the project over the past three years, every one of the above areas has shown some positive development, at least amongst a number of participating children. Fields of outstanding impact have been those relating to confidence (5,8,9,6); motivation (1,10); concentration (2); and the less tangible additional areas of personal development – referred to by many of those interviewed as ‘emotional literacy’, ‘PSHCE’, ‘behaviour management’, ‘self-regulation’, ‘working on feelings’, ‘group dynamics’, ‘circle times’. In these areas the project has truly excelled.

The work of this project has often linked the areas where improvement has been sought, taking a holistic approach which above all has been absolutely child centred. The needs of each child have been paramount, with all other considerations – practical or otherwise – becoming a secondary priority. The project has been flexible enough to achieve this, but only because of the extraordinary commitment of the team of creative professionals, and their excellent partnership with senior managers and classroom teachers within the school.

Amongst the 10 initial aims of the project the areas which showed the smaller impacts were firstly attainment (3) where attainment refers to hard targets in SATs, although improvement in attainment in personal development has been significant, and in art it has been excellent. Secondly co-operation (7) has been improving, but more slowly than the other areas. The reason for this lies in the primary importance of the opportunity for these children to tackle a number of personal challenges, which they need to overcome before they will be able to look more outwardly towards each other’s needs as a ‘team’.

Decision making (4) has been an interesting area, very closely tied to confidence and self esteem. Children need to practice taking decisions – for example about their behaviour, or how to interact with other children or with the learning environment – outside the project ‘sanctuary’, where many have made good progress in this area. 

The transfer of any impacts made within the project learning environment has been more in evidence this year than in years 1 and 2; this accounts for teachers’ dramatic increases in belief in the project – sometimes starting from a position of scepticism, as seen in the verbatim comments later in this report. The key to this has been the building partnership between teachers and artists, which has been an outstanding achievement of the latter stages of the project. Without this partnership in place the parallel worlds of the classroom and the art room can be in contradiction with each other, or at least confusing for children. The artists and teachers here should take great credit for achieving this real partnership, which is a goal that often defeats even the most committed professionals in projects of this kind.

Areas 11-15, looking at the value of five elements which creative projects are often considered to offer as additional learning catalysts, this project has given participants very significant added value to their experience of school in all of the five. Even though children did not necessarily notice their own improvements in language development, these were evident to artists and teachers. The area identified as offering the greatest value was 15, the qualities and values of the creative professionals, which underlines the success of their entirely child-centred approach. This raises questions about whether the project is easily replicable, or perhaps identifies how crucial and fundamental are the skills, experience and commitment levels of the lead creative professionals, which I have felt were in this case exemplary – unparalleled by any other project in my professional experience. 

Areas 16-22 of the new areas of observation have all indicated that creative learning activity was taking place, often more intensively with some children than with others, which is the norm. However, areas 17 (lateral thinking, new kinds of ideas), 19 (fascination, becoming engrossed, increased engagement with learning) and 22 (refinement, reworking, practising to achieve the best possible outcome) have shown strong levels of change – with a great deal of activity that children may manage to carry forward with them, and use to form their own learning patterns in the future. This would be a tremendous benefit for them, resulting from their time within the project.

When a project is so successful there are difficulties that arise directly from this success – children not being keen to leave the project behind, and children sometimes preferring the project environment, to the detriment of their concentration in other lessons, are two such issues. The challenge for the next phase of project work will be to tackle these areas, especially the passage beyond year 6 transition. Future evaluation work could focus on this aspect, as well as on the impact on teachers’ professional practice. It would also be very interesting and significant to continue tracking this years’ cohort of leavers throughout their educational careers and beyond, using control groups to observe whether there is lasting benefit for them in the longer term.

Evaluation Data and Findings 

Tables show early findings followed by project end findings, separated into different tables, using data collected from children and adults.

End of year One Findings: Summary of data in area 1/ Motivation:
	Respondent group:
	Data from 

Children
	Data from 

artists and teachers

	Early data collection


	Many children who participated in evaluation activity during the first year estimated that their motivation levels had increased, though some felt no movement in this area. Within the small sample group, selected for the study because they faced particular challenges educationally as well as personally, children’s self-assessed scores indicated a particularly strong increase in motivation. 
	Adults commonly remarked on growing motivation levels with particular children.

Some comments point to a key issue in looking at the impacts of a project such as this, which works in such an integrated way with the children: where changes are observed they tend to cluster, so that changes in behaviour link to changes in confidence, motivation, concentration and eventually attainment levels for some children. So we can see a positive spiral of change occurring for particular children, and this is where change has been the most dramatic.

Over half of the sample group, amongst whom many had shown persistently poor school attendance over several terms, showed a significant improvement in their attendance. While dramatic improvements were made by some, none of the others’ attendance level dropped discernibly, revealing a distinct trend towards increased enthusiasm for school.

	Summary:
	Powerful impact on specific case-by-case basis.  Significant evidence indicates moderate wider impact also.


End of Project Findings: Representative range of data in area 1/ Motivation:
	Respondent group:
	Data from

Children
	Data from

Artists
	Data from

Teachers

	Project end data collection
	Children gave varied responses; the overall response from most children was to state clear or radical change in this area. Its seems that motivation towards creative activities can sometimes impact negatively on existing enthusiasm for other subjects. This throws up a challenge for teachers in accommodating a broader range of learning styles in the mainstream classroom.
	Artists could identify some clear and some radical change in children’s motivation levels within the art room. The easiest indicators of motivation were children’s 100% attendance on project days, and attendance at extra curricular activities.
	Teachers felt the change in children’s motivation resulting from the project was evident, but saw different degrees of change. The average rating across all staff interviewed was on the border between clear and radical change.

	Verbatim material
	· it makes me care more in my other lessons – like it spreads over.
· It made me more motivated because it helped me be more confident with my work.
· K… took ages doing just one thing because her cared about it looking good. 
· It makes me not want to do my other lessons, because all I want to do is paint pictures!
	· At lunch time art club we regularly have 60 children attending – and that’s not when the weather’s bad!

· Some children just can’t get enough of what the project offers. They follow us round like little shadows!
	· They’re very motivated to go to the art room!

· Its motivating them to come to school, their attendance improves on the days they’re in the art room.



	Summary of Findings in area 1/ Motivation
	This is an area of outstanding impact, with also a clear increase in success in this area as the project has progressed. More children have been showing clear or radical changes in their motivation levels.


End of Year One Findings - Representative range of data on 2/  Concentration:
	Respondent group:
	Data from 

Children
	Data from 

artists and teachers

	Early data collection:


	As with motivation levels, concentration was a key area in which children during year one felt the arts project had benefited them. This area – how easy children found concentrating in the classroom, and how well they could focus over the period of a whole lesson – amongst all the areas of the early study, demonstrated the greatest degree of change.

There were countless occasions when children stated that they were learning to concentrate better as a result of the project. 
Despite such comments occurring separately, and not resulting from discussion or overhearing each other’s responses, there is a surprising level of agreement between children about the impacts that they feel and notice most strongly resulting from the project. There are also further pointers to the links between improved mood, behaviour and performance as a chain of impacts.
	Adults cited many examples of improved concentration, and these were also closely linked with helping to remove some of the barriers to concentration such as unmanageable behaviour, lack of confidence and needing a different kind of stimulus in order to learn. 

Artists cited examples of witnessing staff attitudes to particular children changing as a result of seeing them working in the studio. When teachers saw that often challenging children were capable of concentrating for long periods, they began to alter their own practice to find new ways of stimulating such focus and engagement. This raised the concentration levels of these children by meeting their interest in new ways.



	Summary:
	The most powerful impact monitored by the study during year one.

Significant evidence indicates strong impact across the cohort.


End of Project Findings: Representative range of data on 2/  Concentration:
	Respondent group:
	Data from

Children
	Data from

Artists
	Data from

Teachers

	Project end data collection
	Mixed response, however most children stating clear or radical change. 

The bottom comment below is describing a feeling a child had of finding it difficult to concentrate in mainstream lessons because of believing that only a ‘heads down’ approach is acceptable. He is a kinaesthetic learner, needing to move in order to concentrate and learn, and the art room has helped him discover what works for him.
	Artists reported extensively on children’s remarkable ability to concentrate on their tasks within the art room – even children renowned for their short attention span managed at times to concentrate for long periods. They cited clear or radical change for almost all children.
	Teachers had made very similar observations of increases in children’s ability to concentrate, as a result of their involvement in the project: all year 6 and senior teachers interviewed were seeing clear change. Year 3-4 teachers felt they had observed radical change, though their children’s involvement has been much more limited.

	Verbatim material
	· You get right into it and you don’t notice the noise. Or the time!
· It made me concentrate a lot on other people in circle time.
· I get too used to walking around, and you can’t do that in other lessons. I wish you could.
· The lads don’t fidget, the girls are not playing with their hair or owt’
· There’s much more concentration and co-operation (in the art room)
· In the art room, I can just relax and concentrate, but in class I feel like AAAARRRRGGGHH!!!
· In literacy and maths you have your head down, but in the art room you can have your head up or down. Now I’ve been in the art room I can sit how I like. I like it more.
	· Teachers don’t have the physical time and space we have, and they have to exert pressure which doesn’t help with concentration. 

· With us, every child is successful, which is motivating in itself!

· The lunch time art club – even 60 kids! They have this amazing focussed attitude. Its great to watch.

· And the knitting club – choosing to learn to knit, and once they’ve been shown then they just keep knitting!


	· There’s an improvement, from the process they go through with their self portraits over several weeks. They’ve got to focus. This comes through to other lessons because they realise they can’t just finish things in one session- it’s got to be a process.

· You can go out at lunch time watch them playing a game with total concentration. It’s come from the art room.

· They are now able to sit still and look at the person who’s speaking in our own circle time in class.



	Summary of findings in area 2/ Concentration
	This is an area of outstanding impact, and although the earlier findings may appear more dramatic, the context for these later findings is broader with teachers noting a clear transfer of concentration skills from the art room to the classroom. This transfer is the often unattainable goal of arts projects in school settings.




End of Year One Findings – Representative range of data on 3/ Attainment
	Respondent group:
	Data from 

Children
	Data from 

artists and teachers

	Early data collection:


	Children felt they were better able to complete their classwork by the end of their Year 6 in school, a trend which must be attributed to a number of factors, and not simply the impact of the arts project. Based on their own estimation at two points during the year, their attainment had shown clear improvement across the curriculum.

The leavers’ interviews demonstrated further clarity about how any improved attainment levels were related to the project – increased belief in their teachers, improved ability to express themselves, increased self confidence –  though also some more complex observations about enthusiasm for art being a distraction from other lessons.
	Teachers and artists identified a number of specific pupils from our sample group who had shown improvements in their work which are attributable to the project, for example in painting – transferring to confidence and attainment in creative writing – and in confidence generally, which has raised their attainment.

Other adults – parents, HMI inspectors – also found reason to comment on achievements during the year.

	Summary:


	Some impact across the curriculum on a case-by-case basis;

Dramatic impact on achievement in art across the cohort;

Some evidence indicates moderate impact on language usage.


End of Project findings: Representative range of data on 3/ Attainment:
	Respondent group:
	Data from

Children
	Data from

Artists
	Data from

Teachers

	Project end data collection
	All children interviewed noticed at least some change here, with the average across all the groups resting on the borderline between clear and radical change. Subject areas were picked out for particular comment.
	Within the project learning environment artists saw extraordinary leaps in attainment in the creative curriculum areas, with many children showing increased attainment in discussion skills, speaking and listening, reflection and review. They cited radical change overall. 
	Teachers felt they had observed clear change in attainment in specific areas of the curriculum, which they felt sure had resulted from the project: oracy (speaking and listening) and PSHE stood out as areas of clear increases for many children.

	Verbatim material
	· You get better with your mind, you get more done
· You get better at thinking. Your mind just goes with it!
· It makes my maths better because I’m better at concentrating.
· Its made me improve on my literacy, because last term I needed a (support) teacher to help me and now I don’t.
· Its changed my maths and literacy, because I’m really good in my lessons, but then Mary comes and I just want to be in art!
	· Some of them who haven’t achieved anything in the academic environment achieve masses in the art room. I hope this transfers back to the class, but we’re not there so I can’t say for sure.
	· In art its excellent without a doubt. And speaking and listening - and that feeds into their writing as well. I’m doubtful about science or maths!

· They have a greater understanding that they can attain higher.

· Definitely in speaking and listening – they’ve become more confident and some children who at the beginning of the year were a lot less forthcoming, are certainly more chatty, and project themselves in a much more appropriate way. 

· They improve on their eye contact, and other small gains.

· PSHCE – I can definitely see a difference there.



	Summary of findings in area 3/ Attainment


	This is an area of mixed impact. Attainment in the creative subject areas has soared, with all children improving dramatically in their expressive abilities, including oracy, and for some children in their creative writing. There have also been significant increases in attainment in personal development aspects of the PSHE curriculum.

Teachers have not seen direct impacts so far in maths or science attainment, nor have impacts in these curriculum areas been picked up by improved SATs scores in Year 6.

The impacts from this project seem to be found more in children’s underlying development and learning, and these impacts are likely to be evidenced later, through their grasp of key skills at High School.

Though this remains an area of less dramatic impact overall, the project has seen some increase in the breadth of impact in the area of attainment since the early evaluation findings, with more children demonstrating change.




End of Year One Findings – Representative range of data on 4/ Decision making Skills
The project each year, as within the pilot, entailed a range of decision-making and assertiveness challenges for children including teamwork, presenting and exhibiting personal artwork to wide audience, and choosing how to describe personal ideas and opinions.  

	Respondent group:
	Data from Artists and teachers (none existing from children)



	Early data collection:


	Anecdotes from teachers and artists remarked on dramatic improvements amongst some children who at the beginning of their Year 6 had been unable to complete any lesson without angry outbursts or explosions of unmanageable behaviour. There seemed to be a general tendency for situations to ‘calm down much more quickly’, and evidence that some pupils were recognising that their anger was rising before it exploded, and were employing personal strategies for avoiding conflict.

Adults involved in the project noticed countless examples of developments in this area. 

Some of the adults noticed a shift in dynamics within the year 6 peer group, so that a dominant, outspoken and sometimes aggressive group of boys in year 6 began to loose their ‘power-base’ – by which they were referring to the prior tendency for these boy’s behaviour and opinions to carry a lot of weight within the class. This was attributed to the increased validation by the arts project of empathy, sensitivity and other forms of self-expression, in direct opposition to the boys’ traditionally ‘macho’ behaviour. As softer, more open behaviours received increasing validation from the project there seemed to be a quiet empowerment of the shier children, which may have a longer lasting impact, beyond the lifetime of the project.

Teachers did notice among our evaluation sample group some examples of clear decision-making or assertiveness resulting from the project, mostly in the field of behaviour management but with some specific other examples.



	Summary:


	Significant evidence indicated general increases in confidence across the cohort.

More distinct impact on a case-by-case basis. 




End of project Findings – Representative range of data on 4/ Decision making:
	Respondent group:
	Data from

Children
	Data from

Artists
	Data from

Teachers

	Project end data collection
	In this area two thirds of children interviewed felt there was either no change or only small change resulting from the project. The other Third noticed a clear change.
	Artists felt that the project process involved decision making as a key skill – both in terms of making creative decisions about work, and also deciding how to behave, who to work with and how to deal with numerous small challenges. They cited radical change in this aspect of children’s learning from the project.
	Responses regarding increases in children’s decision making skill were more cautious – with teachers citing either small or clear change observed in this area.

	Verbatim material
	· we had to decide how to set it out, and about colours and shapes
· I do get a bit struggled, I do ask Miss sometimes.
	· They’re constantly making decisions about the shape and direction of their artwork. 

· Also their behaviour, which is a huge one. Most of the time they know what the right decision is, its just making it happen.


	· There is an improvement but not across the board. The majority of children will start making decisions for themselves – but it doesn’t always follow back into the classroom.

· The language of ‘choice’ is offered a lot in the art room. Then the time is spent with them to work through that choice and its implications. 



	Summary of findings in area 4/ Decision Making


	This area has shown some change for children, though most dramatically within the confines of the art room itself. Children have been supported within this environment to try taking independent decisions about their own behaviour, as well as creative decisions in the development of their artwork. However these are the first steps in a complex skill area, which is also closely related to self esteem and confidence with peers. There is less overall evidence that children are confident enough yet to show stronger decision making skill in mainstream lessons or in the playground. 




End of Year One Findings – Representative range of data on 5/ Confidence in own skills

	Respondent group:
	Data from

Children
	Data from

Teachers

	Early data collection
	· I got more confident - specially when Brian came and did clay with us.

· In drawing, I’m more confident – cos I started right from scratch – and just went for it!

When asked how he would exhibit his work one boy answered:

· ‘with joy and pride’


	· Children demanded that their parents and family members visit the exhibition when it moved to the local Minster: ‘J… sent us to look at his painting.’



	Summary:
	Some evidence of growing confidence in own skills after year one.


End of project Findings - Representative range of data on 5/ Confidence in own skills

	Respondent group:
	Data from

Children
	Data from

Artists
	Data from

Teachers

	Project end data collection
	A range of responses amongst those interviewed, with most children feeling there was clear or radical change here. One less forthcoming group of children did not feel there had been progress in this area.
	Artists reported interesting data on children’s aspirations which looked at the micro as well as the macro levels. Children were beginning to find belief in their abilities, and set themselves targets.

Artists cited evidence of a clear or often radical change in children’s confidence in their skills – both new skills introduced during activities, and core skills needed to undertake tasks and interaction in the project context.
	Teachers felt that evidence of increases in children’s confidence in their own skills was particularly strong, and that radical change could be seen in this area as an impact of the project.

	Verbatim material
	· I’m more confident that I can do my work in class. When I’m more confident I can do better. I didn’t know that before I did art.
· At first I didn’t know how to do what I wanted to do, but now I know, & I do it at home all the time.
· I’m already quite confident.
· It made me confident about doing something I’ve never done before.

· It really did help me with my confidence!
· I just feel wonderful when I’ve got a piece of work in front of me and I’m like – woooah, I an’t done that! I’m just shocked at how good it is. It feels like I’ve just hit the sun!
	· Because they achieve something beyond what they thought they could, they develop higher aspirations, and start to believe in themselves.
	· As a result of the project itself there is an impact, but a lot of what they gain is then knocked out of them again – at high schools and at home. 

· They do see that they can produce something that’s not only to be enjoyed by them, but also by other people. 

· They gain a sense of pride in themselves, making them feel that they’re worth something and can go on to do bigger and better things.

· Huge improvement, definitely: every child has produced something that will raise their self-esteem and confidence.

· The artists make sure there’s a level of challenge in everything they do. The children grow the confidence that they can overcome the challenges. They’re not given easy tasks to do, they’re expected to overcome problems.



	Summary of findings in area 5/ Confidence in own skills


	This area of the project has shown a great increase in impact since year one, and is an area of outstanding impact overall. The team has achieved this largely through the greater focus on reflective practice, so that children have become increasingly aware of and in control of their own progress, and this awareness and ownership has in turn fed their confidence. The unwavering commitment to reflective practice with the children, which plays a substantial part of every single art room session, and has taken months to embed as a foundation stone of the culture of the art room, is a great hallmark of the maturity of the project. 




End of Year One Findings – Representative range of data on 6/ Confidence with peers, self esteem:

	Respondent group:
	Data from Children (none exists from adults)

	Early data collection:


	Pupil’s own assessment recorded an increase in their confidence in group settings during this year 1 of the project. There were specific individuals who felt this was an area of significant improvement, as well as specific situations which had obviously resonated for this reason. 



	Summary:


	Powerful impact monitored by the study

Significant evidence indicates strong impact across the cohort.


End of project Findings - Representative range of data on 6/ Confidence with peers, self esteem:

	Respondent group:
	Data from 

Children
	Data from 

Artists
	Data from 

Teachers

	Project end data collection
	Children were not asked to give a rating this area, though they did refer to it amongst other discussions.

The four comments below reveal a sophisticated view of how they are beginning to interact, and together with comments on team work show that children trace such developments back to the reflection or ‘circle’ times.
	Artists felt that positive self esteem was one of the areas in which the children faced the greatest challenge. They felt that although some children had shown radical change in this area, most could still develop much greater self esteem and confidence. The average rate was cited as clear change.
	This was cited by teachers as a significant area of project impact – either clear or radical change was cited by each interviewee.

	Verbatim material
	· When we’re all in a group in the art room, you can say your own opinions and you can see other people’s opinions.

· It helped me to know other people when we were all gathered up in a group, it helped me to know a lot more about other people.
· It’s a bit nerve-wracking at first, but then you just get on with it.(circle time)

· At first I wasn’t doing very good and then I got encouraged. All my friends helped me with my ideas.

· Circle time is very personal. They’re (classmates) not normally that personal. We talk about how we feel. It gets you thinking.
	· Self esteem ebbs and flows. But the art room keeps stoking it.

· The girls come and find the art room to feel comforted, and go away feeling better.


	· It improves the way they talk to each other, in the art room and in school. 

· They become very confident in discussing each other’s work, and being able to accept opinions from people and not take it wrongly – like an insult.

· The work is quite personal, and their work is always out on display, so they can’t hide! 

· They do get used to opening up to one another, and encouraging each other in class.



	Summary of findings in area 6/ Confidence with peers and self esteem


	This area is extremely difficult to assess, since all observations are so subjective, and any benchmarks for levels of self esteem are complex and imprecise. Many of the children at Chickenley join the project showing extremely low levels of self esteem, and therefore even dramatic improvements may still leave them far behind their peers from other districts or neighbourhoods. 

However, as far as it is possible to judge, this project seems to have begun to give many children a degree of confidence at this deepest of levels, has taught them that they have a right to feel confident in themselves, and has shown them some values within which their self esteem and confidence with their peers can flourish.




End of Year One Findings – Representative range of data on 7/Teamwork:
	Respondent group:
	Data from

Children
	Data from

Teachers

	Early data collection:


	· ‘We get on better with each other’
· ‘it stops me arguing with people – I’ve argued less because its made me more peaceful’
· ‘You get to share ideas with other people’

· ‘It makes you compromise better, like it makes you get together more.’

· I’ll work differently with a group now… its made me feel more confident


	This area of the study arrived at contradictory findings, with children and adults aware of positive collaborative work in specific cases, but pupils not recognising co-operation or ‘working well with others’ as a skill they possess in a more general sense. It could be that the emphasis on individual artworks trained their focus in a different direction for the period of the project. But they seem to have developed increasing awareness of better dynamics between class members, and greater awareness of each others’ struggle to manage their own behaviour positively: 

· ‘its not all about thinking about yourself, but about thinking of other people’
Such empathy is another part of the skill of teamwork.

	Summary:


	Mixed findings, but moderate increase in skills evident in practice across the cohort.


End of Project Findings - Representative range of data on 7/ Teamwork: 

	Respondent group:
	Data from 

Children
	Data from 

Artists
	Data from 

Teachers

	Project end data collection
	Mixed response amongst interviewed children, with one third stating no change, one third stating small or clear change and one third stating radical change in this area resulting from their involvement in the project. Responses appeared to be group specific, indicating that one group had struggled more than the others to find new team work skills. The verbatim evidence of change, however, is very strong, with numerous references to progress.
	Artists recognised that children did not find team work easy. They felt change in this area was clear during each year group that passed through the project, with strong signs that project adjustments were beginning to offer new ways of developing still stronger teamwork skills (carnival company, greetings card company, events co-managed by children and other ideas).


	Teamwork did not feature as an area in which teachers felt the project had impacted greatly. All cited small change, while emphasising that it was a particularly challenging area for their children.

	Verbatim material
	· It makes me angry when people say you haven’t done enough work 

· I like being independent. The circle sometimes gets a bit boring

· Before, when we were having ideas some people were really bad & told some people their ideas were rubbish. They took the mick out of some people’s work.

· People are good at teamwork in the art room now – after the nastiness stopped.

· I’ve got more nicer – I’ve calmed down. It helps when we think about feelings.

· When we’ve come out of the art room we do maths and sometimes our teacher asks us to get in partners or in a group of 4, and we can now, and its better than being on your own.

· if we were in literacy before, we’d just leave each other, and do it on us own, independent, but now we mix with each other and we’re like working together more; In science when we do investigations we do it. 

· it helped a lot in teamwork. Some people that I didn’t normally work with I got to work with.

· We came together a bit more. We mix up. We try and get on with a different person. 

· All the groups got more like together, and we’ve been giving each other ideas

· When we’re working together in groups we’re learning more about each other – in the art room, because you express yourself more.

· Normally I wouldn’t let girls play with us, but now we do!


	· The circle improves over time. By the end we had some fantastic circles, with real compassion for each other. 

· This year’s cohort found the reflection process of the circle especially challenging, and some would not sit with everyone else or listen to begin with.

· The boys found it very hard. They find it very uncomfortable, but gradually they settle down.
· What also impacts on their learning is the concept of them working as an individual, but also as part of a whole.

	· They learn the skills but can’t always apply them without help.

· The circle time discussions emphasise that that’s their team – building a sense of identity that we all belong to the same team.



	Summary of findings in area 7/ Team work


	This is the area of smallest reported or observed impact within the project evaluation, even though progress has certainly been noted, and some children demonstrated significant change. 

Children spoke readily about progress in this area, though it was less evident to the adults working with them. Children faced such a range of personal challenges, it is unsurprising that teamwork remained an obstacle for them even after their experiences of the project. The biggest impact in this area was in several children’s realisation that they can be aware of each others’ needs, (often achieved, once again, through the reflection time at the beginning and end of sessions) even if helping each other directly or finding a cooperative way of working together is often still too difficult or challenging.




End of Year One Findings – Representative range of data on 8/ Transfer to High School:

	Respondent group:
	Data from Children
	Data from Artists and Teachers

	Early data collection:

Summary:

.
	Comments made by year 6 pupils in their last week at the school demonstrate definitely mixed feelings about the move:

· I wonder if its more work….. no, because there’ll be more artwork.
· I don’t want to leave now!
· When we went up with the carnival parade it was embarrassing
· My feelings are: I feel scared, even though we walked up there

· When they all ran towards us it felt like a happy feeling, but also I was scared

Only one comment seemed to suggest a positive anticipation, achieved by the arts project:

· Yes, I’m more confident, because I flew up to High School! (Roots and Wings parade)


	In witnessing the very first ‘Roots and Wings’ parade, in July 2004, which was the culmination of several weeks of work by the children in planning and building carnival sculptures and ‘standards’, making publicity and curating a large exhibition of their own work, artists and teachers felt the year 6 children demonstrated enormous confidence and willingness to look into their future. They were keen and comfortable taking their space on the school stage, and proud of their art work.

These impressions were ratified by other adults attending the event, many of whom were moved to tears by the confidence of the children, and the power of the symbolism they had managed to create.

	Summary:
	The early project period placed particular emphasis, especially during the final term, on the year 6 children’s transition to High School, and their feelings about this major step in their development. This area of the study is closely aligned to other areas looking at increased personal confidence, but was also given a specific focus in evaluation discussions.
Impact observed, though not conclusive without follow-up data.


End of Project Findings - Representative range of data on 8/ Transfer to High School:

	Respondents
	Data from Children
	Data from Artists
	Data from Teachers

	Project end data collection
	Most children felt unable to respond to this question at the final evaluation interview. Their main transfer activities (the Roots & Wings Carnival Parade, with pre period) had not begun when these interviews took place.
	Artists were very confident that their work on transition, in operation throughout year six and celebrated with the whole school community, was fundamental in helping children face and make sense of this change in a positive way. They witnessed radical change in this area occurring through the project. 
	Some teachers felt the project was instrumental in preparing children for the transfer to High School (radical change cited); though one felt the project made children less keen to leave, as they did not want to lose contact with the project.

	Verbatim material
	· We filmed roots & wings last year.

· Roots and Wings will be scary, walking up to the High School!
	· It’s talked about all year. It’s made into an exciting thing with the carnival, and they’re special. So this year they can’t wait! 

· Last year’s year 7, who did the Carnival in the first year, and last year’s leavers, still come back and see us.
	· I sometimes feel that they become more reluctant to leave! They do have this special thing here.

· The actual art project has an incredible impact on that area, they look forward to the ritual. 

· They go up full of confidence and excitement.

· When they come back to do the main carnival preparations (after Easter), it really starts to come home to them. It helps them in a nice way over time, because in a nice gentle way its emphasised all year that this is preparation for leaving and moving on.

	Summary of findings in area 8/ Transfer to High School


	There are a number of strategies in place in the school for helping children prepare for their transition to High School, amongst which the art project is a highlight. The Roots and Wings carnival plays a major part in acclimatising children to their move, and approaches the coming changes in a powerfully celebratory way. The qualities of the carnival grow naturally from the culture of the art room, and for the period of carnival preparations and the parade itself a bridge is built between the primary and secondary schools. 

However in order for the continuity to hold, this culture requires nurture within the secondary school environment, at least during children’s time in Year 7. 

Although links have been made, up to the point of the evaluation this had not been a strong focus area for the project itself, since the artists have not had the capacity to support the art room process with the secondary schools. This can leave some Chickenley children feeling deprived of the enriched support they have experienced at their primary school, although some find that they have grown enough in confidence not to rely on the 




End of Year One Findings – Representative range of data on 9/ Confidence with other adults
	Respondent group:
	Data from Teachers (none available from children)

	Early data collection:


	The confidence displayed by the year 6 cohort in showing unknown adults around their final art exhibition was considered ‘astonishing’ by the SMT, indicating ‘tremendous progress in their behaviour, self belief and concentration’

SMT teachers were struck by the confidence of their former pupils, (now in year 7 at High School), by their ability to make friends easily at the new school, their maturity, and their personal pride. All of these observations were seen as contrasting to observations of new year 7’s made in previous years.



	Summary:
	Clear evidence of significant impact in this area.




End of Project Findings – Representative range of data on 10/ Confidence with other adults

	Respondent group:
	Data from 

Children
	Data from 

Artists
	Data from 

Teachers

	Project end data collection
	Children were not asked about this area.
	Children have experienced numerous one-off visits by adults from other areas of the country, as well being offered the chance to work with a range of adult artists of different ages and from different backgrounds. Artists noticed radical change in how children approach these adults, with increasing maturity and appropriate behaviours.


	Some teachers felt there was a small change in children’s confidence with adults resulting from the project, reminding me that their children do not lack confidence with adults. Other teachers felt that the project helped children to behave much more appropriately with new and diverse adults: radical change.

	Verbatim material
	
	· They’re so good at talking about their work – because it’s all we do!!!! It’s a conversation that’s basically always there.

· When the exhibition is up they volunteer to show adult visitors around – and we’re always amazed at how they rise to this challenge. They can talk in depth and passionately about other pupils’ work as well as their own.
	· They are learning to talk to adults more clearly, and more appropriately.

· They have confidence, but sometimes its the adults who can’t handle it.

· Because the artists introduce so many adults they learn to adjust quickly towards different people.

· The lanterns event this year was lovely, and so many people came.

· It was great to see the children that I worked with so closely last year, how proud they were. It was quite a breathtaking sight for them. You don’t often see a sight like that around Chickenley! It was quite magical.



	Summary of findings in area 

9/ Confidence with other adults


	Overall the project appears to have achieved powerful impacts in the degree of children’s confidence with new adults, exemplified by their maturity in communicating with the stream of visitors to the project and to their final exhibition. There has also been a marked increase in the impact in this area of the project since the early stages, which has been observed directly during the evaluator’s visits and through interviews with children. This kind of confidence can only spring from a more solid foundation of self esteem, which helps to demonstrate the progress for children in this area too. 

The cycle of validation which comes through reflection time at the end of art room sessions, as well as through comments by visitors, and the wide attention which the exhibition draws, continues to feed children’s confidence and self belief throughout each year. Some children involved in the project rarely experience validation from the adults in their lives, and they find it difficult at first to believe that compliments are genuine. But by the time they leave in Year 6 many have begun to expect positive validation of their effort and their own individual voice, which is a very significant project achievement.


Amongst the above 9 research areas within the scope of the project evaluation, all areas observed during the past three years have shown positive developments, at least amongst a number of children. Some areas of the evaluation have highlighted outstanding impacts for children.  This degree of success is extremely rare in projects seeking social outcomes, however because the scope of the evaluation has been wide, the sample of respondents has been large, and the evaluator has remained involved over the whole three year period, there is little doubt about the validity of these findings. 

‘Creative Partnerships’ is a national  research programme, which is investigating ways of placing creativity at the heart of learning in schools across the country, to act as a catalytic force for raising achievement. The Creative Partnerships team has developed a set of thoroughly researched features, or ‘creative learning criteria’ for determining whether a catalytic ‘creative learning’ process is taking place in a school setting, and has provided clear evidence that where such a process is occurring, there are multiple benefits for children. The remaining 12 question areas reported here have been drawn from this work, and have been included as an extra layer of investigation, to examine the project process itself, and to determine whether or not Chickenley’s Children’s Fund project has enabled pupils to benefit from such a creative learning process.

These 12 questions were addressed only at the final, end of project interview, though sometimes evidence was apparent or offered in the early stages of the project as additional outcomes. Where such prior evidence exists it is referred to in each summary below. A rich collection of verbatim material is included in Appendix 1 on page 37.

Children, artists and teachers were all asked to reflect on the project as a whole when they responded to question areas 11-23 below, and thus their answers represent a perspective, as far as is possible, on the whole three years of involvement.

NB: Areas 11-15 use an ‘added value’ scale as described on page 5, to determine whether the process has offered anything extra to children’s learning:

· No added value
· Some added value
· Good added value
· Significant added value
End of Project Findings – Representative range of data 11/ The quality of creativity and ideas in/offered through the project:

	Respondent group:
	Data from 

Children
	Data from 

Artists
	Data from 

Teachers

	Project end data collection
	Children expressed almost unanimously that creativity within and resulting from the project was of significant value – the highest score.
	Artists felt there is constant creativity within the arts project, on the part of children as much as adults. They felt the project was largely (though not entirely) about bringing in ideas and creative space, and that this is of significant value to children.
	Teachers each felt this aspect of what the project brings children is of significant value, with two stating it was at least good value.



	Summary and evaluator’s assessment
	The quality of the creativity and ideas offered through the project were of the highest order. No compromise was made for children’s age, previous knowledge or experience, and the quality of the outcomes demonstrates the added value this aspect of the project has given children. They have each developed their own individual creative voice. 

Teachers have also benefited from this aspect of the project, and have felt their professional development has been enriched.

 


End of Project Findings – Representative range of data on 12/ Language brought into school through the project:

	Respondent grp:
	Data from Children
	Data from Artists
	Data from Teachers

	Project end data collection
	When asked to offer a rating, children were not convinced of much added value in language skills or literacy resulting from the language that the project offered them. The average comment was some value, with some children stating there was no added value in this area. However, astonishingly they then cited enormous numbers of contexts and examples when language had been new, and had been useful to them.


	Artists all felt there was language development occurring within the art room, and felt they were very careful, precise and consistent in the language used, shared and encouraged within the art room. They explained that the language of discourse used between artists and with and between children was deliberately and only positive and affirmative; they felt this was of at least good and often significant value to the children. 
	Language accessed by children during or as a result of the project was judged by teachers of significant, or at least good (one teacher) value, especially language emerging through discussion, negotiation, commenting constructively.

	Summary and evaluator’s assessment


	During the early stages it was already clear that this project was having an impact on children’s language development. Even though this aspect had not been included in the scope of the evaluation, it could not be missed.

As the project has progressed the specific areas where language development has been strongest have begun to emerge as those of:

· self expression

· emotional literacy

· creative and arts vocabulary

· constructive criticism

· negotiation and discussion

· analysis and deduction, eg cause and effect

· goal setting, reflection and review

These developing language skills have been carried over to the classroom context, and built on by teachers.

Children also picked up differences between the language used by the artists and by their teachers when addressing them, and these differences (affirmative, respectful of individuality, encouraging of linguistic risk taking – trying original ways of saying things, emotional vocabulary and others) were highly valued by children.




End of Project Findings - Representative range of data on 13/The quality of the learning environments offered by the project:

	Respondent group:
	Data from 

Children
	Data from 

Artists
	Data from 

Teachers

	Project end data collection
	The learning environments created by the project were very highly valued by children. They scored this aspect of the project at the top of the scale: of significant value to them.
	Artists felt that the learning environments offered by the project were of key importance to its success. They believed the project environment was both a haven and a place of stimulation, and of significant value to the whole school community: Significant value.


	The project learning environments were judged by teachers unanimously to be of significant value to children.

	Summary and evaluator’s assessment


	During the early stages of the project participants were beginning to comment on the special qualities of the art room. Children and teachers alike claimed to use it as a sanctuary within the school:

‘This room makes me happy, when I walk in, and welcome. It’s the feelings room’.

In the latter stages of the project all participants seemed even more clear that one of the primary assets of the project was the environment and atmosphere developed and nurtured by the artists in the art room. Children were also cited as trying to replicate this atmosphere elsewhere in the school – in the library, in the breakfast club and elsewhere. There is a powerful degree of children’s ownership within the art room, with artwork up everywhere, including spontaneous doodles and work from home valued alongside the work of famous artists. Children view it as their space.

The artists find ways to ensure that the environment embodies the nurturing culture which is the foundation of how the art room functions. It is ‘calm’ though it is cluttered; structured but encouraging of freedom and individuality.




End of Project Findings – Representative range of data on 14/The value of the resources (materials, people and their skills) accessed through the project:
	Respondent group:
	Data from 

Children
	Data from 

Artists
	Data from 

Teachers

	Project end data collection
	This aspect of the project drew a unanimous response from children interviewed. All stated that the resources should score a maximum rate, making this the most valuable aspect of the project for the most children.
	Art materials, people, books and technical equipment are a fundamental priority within the project, and no compromise is made on the quality of these. Resources offered are always of professional quality, which is a new experience for the children. Artists feel this aspect of the project is of significant value.
	The resources offered by the project were judged by teachers unanimously to be of significant value to children in their care. 

	Summary and evaluator’s assessment


	The resources offered through this project to the children at Chickenley school have been of the highest quality, diverse, responsive to need, well researched, stimulating and highly valued by everyone, children and teachers alike. Opportunities to access such resources would be rare in any school.


End of Project Findings – Representative range of data on 15/The benefits of contact with the personal qualities and values of project artists:

	Respondent group:
	Data from 

Children
	Data from 

Artists
	Data from 

Teachers

	Project end data collection
	Children were almost unanimous in rating the contact with the artists, learning about their different ways of interacting, and different qualities and values, was of a maximum significant value to them. They outlined numerous ways in which the culture created and maintained by the artists was enriching – in some cases a life line to them.
	This question is difficult for artists to comment on, since these features of the project are so closely bound up with who they are as people. However they were able to see that the culture they were creating, contributed to by all the artists, was fundamental to everything else they were attempting to achieve. They felt this offered children an alternative model for understanding themselves, and understanding and dealing with the world around them, which was of significant value.
	Artists’ qualities and values were judged by teachers to be of good or significant value to their children, whilst they also commented that it was hard to witness the nature of these qualities and values since they are not in the room at the time. Their judgement is based on children’s reports in class, and changes in children’s outlook that are traceable back to the project.



	Summary and evaluator’s assessment


	From the early stages of the project, pupils often commented on the impact of the artists themselves on their thinking, their confidence and their behaviour during this first full year of the project. The verbatim comments on this aspect of their personal development told a powerful story. Adults were also aware of, and commented on, children bonding well with the artists.

Now even after 3 years the culture created by the artists – which comes directly from their personal qualities and values – has not significantly changed. Children sometimes return, after months or years not in contact with the artists, and still recognise the qualities that they remember from their time with the project. Consistency is a key tenet. The art room is consistently affirmative, child centred, creative and safe. The artists are consistently accepting, respectful, reliable and stimulating. There are numerous other qualities and values at work alongside these basic strands, and the cocktail is very powerful for children.




From this range of data we can see that children responded particularly well to the opportunity to meet new people who work in different ways, to use materials and resources they had never used before, and to work in a learning environment which is stimulating, creative, supportive, reflects their own identities, and feels like their own space. 

Teachers responded to these questions by citing changes they had noted within the classroom setting, which they felt could only have resulted from the children’s contact with the project. Since teachers are never co-delivering with the artists their perspective is clearly limited to children’s reported experiences within the art room, and their resulting behaviour in the classroom. This is useful for the report, as it gives a view of the ‘spillage’ (transferability) of any developments occurring within the project learning environments into the mainstream school context.

Artists have the opposite experience of knowing first hand what is happening within the project learning environments, but only knowing about the transferability of anything learnt by hearing reports from children or from teachers. Therefore their responses below record what they witness occurring within the project itself.

Areas 16-22 below look at characteristics of a creative learning process, and determine whether these characteristics are more in evidence during, or as a result of, the arts project. The following scale (outlined on page 5) is used, highlighting any increase in the presence of these characteristics:

· No change
· Small change
· Clear change
· Radical change
Children were not asked the questions used in the following set of data as we felt the concepts were too abstract to be sure they would be able to answer in a consistent way. 

End of Project – Representative range of data on 16/ more problem solving in evidence
	Respondent group:
	Data from

Artists
	Data from

Teachers

	Project end data collection
	Artists noticed a clear change in children’s ability to identify problems, especially problems they faced personally, either within school or outside school. This did not always result in independent problem solving ability, however this might be too much to ask of the project.


	Teachers all cited a clear change in how much they see children identifying and solving problems for themselves, as a result of the art project. 

	Summary and evaluator’s assessment


	Children have begun, through this project, to find ways of looking at what prevents them from achieving some of their goals, particularly when the obstacles relate to their own behaviour. Although they did not often manage to find solutions independently, and relied on adults to help them work through their options, this first step of identifying where a problem lies has been very valuable. This has been a completely new way of thinking for some children.

Some observers may be surprised to find such an outcome from an arts project, but the degree to which the project has prioritised learning about emotional literacy, through arts media, has meant that children are constantly focussing on their own personal, emotional landscape. The abstract nature of much of their work, and of the stimuli used for learning, helps them to access this arena and helps them find a vocabulary for considering difficult issues or challenges.




End of Project Findings – Representative range of data on 17/ broader, more lateral thinking and new kinds of ideas in evidence:

	Respondent group:
	Data from

Artists
	Data from

Teachers

	Project end data collection
	Artists felt children were demonstrating ideas and creativity of hugely significant value to themselves and to their peers and the school, and that the change demonstrated during each cycle of the project had been radical.
	Bigger, new kinds of ideas were thought by teachers to be clearly in evidence by most teachers. Three felt the change in this area was radical.

	Summary and evaluator’s assessment


	There is no doubt that children’s ideas and capacity for lateral thinking have increased greatly through this project. Each time children have dried up for inspiration or creative options they have been encouraged to continue thinking and trying, until they break through their blocks. This has sometimes been extremely difficult, and children have often become very frustrated. However the results they have achieved after this struggle have often been outstanding, and they have valued the process enormously. The lessons about commitment and faith in their own ability have been mentioned many times by children as valuable to them in other contexts.




End of Project Findings - Representative range of data on 18/ more evidence of learning together with other adults, and with              

                                                                                                   other children:

	Respondent 

group:
	Data from

Artists
	Data from

Teachers

	Project end data collection
	Artists felt many children had minimal skill in co-learning when they arrived in the art project. However, notable examples emerged each year of children learning and choosing to offer invaluable support to their peers, and most children chose to embark on new pairings during art room activities. Change was cited as generally radical.


	Co-learning was felt by teachers to be an area where less impact was noticeable: clear change was felt to be noticeable, but no teacher felt there was radical change. They cited examples of different children working together since involvement in the project, in pairings they would not have guessed would work positively.

	Summary and evaluator’s assessment


	This area is linked to the study of team work and co-operative skills, which was an aspect of the project which seemed to produce less dramatic impacts than other areas studied in the evaluation. The findings focussed more on individual stories and examples than on strongly identifiable trends. However change in some children’s capacity to learn together does emerge.




End of Project Findings – Representative range of data on 19/ increased fascination, curiosity, engagement with learning activity:

	Respondent 

group:
	Data from 

Artists
	Data from 

Teachers

	Project end data collection
	Artists had observed complete fascination, curiosity and engagement in activities, with some children taking longer to find their way to such fascination. Artists felt that very few children did not reach this level of engagement at some stage during their involvement in the project. The change was observed as radical.


	Some teachers felt they could identify radical change in the levels of engagement (‘the capacity to become engrossed’) among many children. Other teachers cited clear change in this area.

	Summary and evaluator’s assessment


	The fact that teachers could identify such strong change amongst some pupils in their capacity to become engrossed in learning, and could attribute this to their experiences and learning within the art room, is a huge endorsement of the catalytic value of this art project. 

One of the greatest challenges currently facing education is the extent to which children either fail to become engaged, or become wholly disengaged with the learning process. The issue is often that children have not learnt how to become engrossed in activities that rely on their own active participation or contribution. In this project children are beginning to learn the power and capacity of their own imaginations, and that this world can be exciting and stimulating.




End of Project Findings – Representative range of data on 20/ increased occurrence of risk taking – any kind of personal, 

                                                                                                       educational or creative risk:

	Respondent 

group:
	Data from 

Artists
	Data from 

Teachers

	Project end data collection
	Artists described the range of risks they felt some children were taking on a daily basis, relating to their personal safety and survival; although initially quite fearful of taking creative or personal risks in the art project with unknown adults, artists observed a radical change amongst many children. They became comfortable taking a range of types of risk within the increasingly predictable atmosphere of the art project, where risk taking was encouraged.  


	Risk taking was cited as an area of clear change by teachers, who also pointed to a generally exceptionally low level of openness amongst their children to take such risks.

	Summary and evaluator’s assessment


	The art project appears to have encouraged children who were generally averse to taking risks in the learning environment to push themselves in some new ways. The artists have been keen to point out that any risk-taking within the art room results from a long process of trust building between the artists and the children, and is not simply a naturally occurring result of any arts project. They have also been keen to say that they feel children are strongly encouraged and supported to take risks within the art room, in ways which may not be possible in other contexts. Therefore any methods used may not be transferable.




End of Project Findings – Representative range of data on 21/ increased evidence of children rising to challenges, learning new 

                                                                                                     skills:

	Respondent group:
	Data from 

Artists
	Data from 

Teachers

	Project end data collection
	Artists were divided in their view of this area, with both clear and radical change cited. There was a feeling that though some children dramatically surpassed expectations in this area, others did not make as much progress, and still remained a little apprehensive towards new challenges.
	Teachers were unsure that children were generally showing more than clear change in the area of rising to new challenges, however they could each point to a small cohort who were showing very significant change in this area, starting from a very low baseline.



	Summary and evaluator’s assessment


	This aspect of the project produced mixed findings, which pointed generally to more modest impacts than in other areas. When matched with the capacity of the project to encourage risk taking, it is possible to see here that the risks children were taking were more in the personal arena than in the arena of trying new skills or accepting skill-based challenges.

However, where there was an impact from the project it seems to have been significant amongst those children.




End of Project Findings – Representative range of data on 22/ increased evidence of children being able to and prepared to refine their work – by rehearsal, reworking, preparing presentations, reflecting and refining their goals:

	Respondent group:
	Data from 

Artists
	Data from 

Teachers

	Project end data collection
	A main principle in constant operation within the project is that you can never make a mistake in art, nothing can be wrong as it’s a matter of personal taste and choices. One impact of this guiding idea is that children seem more prepared to continue working at their ideas, and artists were in no doubt that children were showing radical change in their capacity to refine, rework and remain engaged with their own artwork. Year 6 children each year work on a single piece over a period of almost three months, and excel in refinement and in reflective practice.
	Teachers had very diverse responses to whether their children were happier to engage in refining their work. All felt they could identify a degree of change, which ranged from small to radical. Though it was clear that refinement was occurring as part of the project, teachers – as with all these areas of observation – were looking for evidence that the readiness spilled from the project to other classroom activities. Some found new habits of refinement amongst most children, while others found that classroom habits remained separate from the art room in this area.

	Summary and evaluator’s assessment


	The findings here are mixed. Children have shown the capacity to refine their art work with outstanding commitment, but not all have been able to see the value of refining their work in other curriculum areas. Teachers have been able to use the example of the art room as an encouragement, and though this has not always carried across, children are certainly more familiar with the process of reflecting on their work, and looking at strengths and weaknesses positively.




23/ All adults were asked, in conclusion, to sum up key aspects of the project’s value – for the children and for the school more broadly – and to name the unexpected outcomes they had identified.

	Respondent group:
	Data from Artists
	Data from Teachers

	Benefits for children
	· Being allowed to have feelings, and that’s ok. Throughout the school its known that that’s what this room is about – its not just about art, its about feelings; and that’s a huge thing!. 

· From that come other huge things like confidence, and belief in themselves, being proud of themselves for the first time; seeing that someone else cares about them in that nurturing way.


	· A bit more determination and a lot more self esteem:

· Its gets them to address a lot of things they are very uncomfortable with. Some have really struggled in the room because of some of the questions the artists put to them. A lot of the children are very emotional and very protective over their work – it’s a very personal piece. 

· It gets them to think outside the box. They get a great deal of pride – every one of them is very, very proud of their artwork, the self esteem it brings, when people they don’t know come and comment on their work, the beam that you get is not something I’d normally get in a lesson. That confidence does come across into the other lessons – I have to remind them sometimes, but…still.

· They have produced a beautiful piece of art.

· Circle, working together, accepting criticism and praise.

· Emotional literacy – sitting and talking about whatever conflicts come up has been phenomenal.

· As the teacher I can see that the art work is a really significant by-product of the social skills and personal development.

· Mind mapping and concept mapping, collecting ideas and the fact that they’ve had an art journal, to map feelings and your choices along the way.

	Benefits for the whole school community
	· Relationships have developed, feelings need to be on the menu for the whole school. The teachers can really use that too. 

· The first year it didn’t work as well – the teamwork with the teachers is now very strong – there’s no sense of feeling in competition or pulling in different directions. Everyone knows that we’re complementing each other. There’s been a cultural shift for the whole school. 
	· Interest in the carnival has grown each year. 

· We didn’t imagine half the people we got to the lanterns would come - and the comments the parents were making as they were leaving were very, very pleasant, really nice to hear, very encouraging, very positive, and for the first time in a long time I heard parents asking children about their work.

· The way the children talk to each other, and the way the staff talk to each other is changing. Resistance amongst a few staff seems to be lessening.

· The language children now have has opened up huge amounts for them. The big question I ask is, will it, could it transfer to their own parenting?

· Communication/relationships with parents – artists very open and positive, which relaxes things.

· It gets parents involved and interested, and shows off what Chickenley kids are capable of.



	Unexpected outcomes
	· Individuals have surprised us totally in what they have achieved: 

· J…. came in and looked me in the eye. That’s huge! 

· A…. was the most troubled and problematic person, it was so hard. But then she suddenly discovered something and then she just went for it!


	· I have to admit I was quite pessimistic about it at first, very reluctant, thinking that as a year 6 teacher I’ve just got to get these results. But what I have learnt from it basically is that children need to be ready to learn, and what they go through in the art room is preparing them. 

· The emotional aspect – some days the children just aren’t ready to come into the classroom to do literacy and Numeracy, some days they need to sit down talk to Mary, do a picture and relax. 

· As a teacher, when this first started it was, well, they’ve got to sit down and do an hour of literacy and numeracy. But the project actually proves that if I send a child to Mary for half an hour for a chat I’ll probably get more work out of them in the half hour that I have them back, because their mindset is more accepting to – this is where I want to be now, I’m more comfortable. That’s far more beneficial than having a child sat there for half an hour thinking I don’t want to be here. It’s tapped into what the children need.

· The speed at which things have changed is very surprising! We really couldn’t have anticipated how far everyone would have moved within 3 years, when we think back, it has been an incredible move and change. The momentum has been impressive.

· Although the work is so stunning, you do know they’ve got it in them, somewhere it just needs channelling in the right way.


Conclusion

The Chickenley Creative Kids project has undoubtedly proved to be a powerful and rich experience for all those involved in it – including pupils, teachers, artists and those parents who have engaged with the process. Throughout the project the evaluation study has collected data from wide-ranging sources within the school community, and held long discussions with artists, children and teachers to gain their perspectives on the experience. The evaluation has reported on the impacts of the project on year 6 children, who have been the most sustained beneficiaries of the project, but also from younger children. The observations made, and the extensive comments and verbatim material collected to make judgements about the value and benefits of the project point to an experience which seems to have affected many children deeply, and impacted on them in a wholly positive way.  The kinds of impacts that have been the most dramatic to observe have been in the intensely individual field of personal and emotional development, including beginning to develop a sense of personal identity, and the means to articulate as well as deal with complex thoughts and feelings. These areas of development are difficult to access, and the rewards from this work could be irreplaceable and invaluable to numerous amongst the participating children. All primary schools deserve such a project, and some really need one as powerful as this.

Anni Raw,

Arts & Regeneration Consultancy

July 2006

Appendix 1

Verbatim material collected through the end-of-project evaluation process, additional areas 11-22

11/ The quality of creativity and ideas in/offered through the project:

	Respondent group:
	Data from 

Children
	Data from 

Artists
	Data from 

Teachers

	Verbatim material
	· People think differently in there. We did all different things 

· Everyone’s individuals. 

· To make them (ideas) work – it’s a bit hard because you have to think in your mind, and then get it pictured out, and then how to put it on a piece of paper, and do the design on paper.

· People have interesting ideas. Different from mine. Different than other lessons. Ideas in the other lessons get better. 

· They get really good ideas. I get inspired by other people’s ideas.

· My ideas in there are better.

· Its different to anywhere else. Its because we’re just trying to understand ourselves.

· Its about ideas and feelings. It makes you focussed. 

· The ideas aren’t so good in other lessons. The artists inspire you to do good ideas.

· Its different – in the art room you get to mess about with loads of different materials, and that gives you good ideas.

· We had our own ideas. Everyone just came out with really good ideas. When I was struggling the artists saw I was struggling and came and helped me.

	· Knowing the children and the community so well now, we can develop the ideas for this context.

· Ideas are the energy we work from.


	· As a professional the value lies for me in the chance for reflection. Its guided my thinking.

· The artists bring in aspects of the art curriculum. The children can reference their inspiration to significant artists & their work.

· We’ve brought the idea of ‘one to ones’ from the art room into literacy, and agreed discussion times.




12/ Language brought into school through the project:
	Respondent group:
	Data from 

Children
	Data from 

Artists
	Data from 

Teachers

	Verbatim material
	· Its kind of different, because they have different manners – because in us classrooms we have to talk differently, but in the art room (the artists) understand our language, they understand & agree with it. Our teacher wouldn’t agree with it.

· I like the way its different. I talk more in the art room (other children say: yeah he does, cos people understand him more).

· I – what d’you call it… I laminated it..

· I blended mine in with creams and greens..

· There’s new ways of saying things in there.

· The way we discuss things helps us because of circle time in art.

· People start to use friendly words, and about feelings and stuff. 

· Its like a swirly thing going up!

· I made my face with Jesso. After I did that I was inspired to paint it.

· We talk about what we achieved, what we learnt and how we feel

· Its calm and peaceful; in the art room they talk about emotions, instead of ‘I’m going to kick somebody’s head in!’ – they talk about the positive ways to be with people.

· Circle was when most things happened.

· They speak in different ways, but they also say the same words, so it helps us understand different ways of saying things.

· They talk to you, not like the other teachers. You can talk to them about what you’re feeling like.
	· It is making a difference in terms of whole school/cultural change – for example the concept of looking creatively at literacy on ‘Day of the Dictionaries’.

· We’re involving more and more reflective practice in everything we do. This started off aiming at giving children better speaking and listening skills, being able to introduce themselves and being able to talk about themselves, aiming to give them the confidence to be themselves more – especially for transition.

· Its grown now to fully fledged reflective practice: they’re able to talk about the work they do, set their own goals, and achieve them, and all of this process is happening verbally. They’re recognising their process and using language to reflect this. 

· At the end of the sessions, when you ask them what they think has been good about this experience, you’d get children saying ‘because I’m now setting my own targets.’ – which is amazing. 

· They pick up the language that becomes current in the art room, and specific arts terminology, and processes – we challenge vagueness. They practice by talking about other people’s work, which is easier for them.

· We encourage referencing – eg:

‘What are you going to do now Ben?’ ‘Well I was just going to do a kind of Peter Lanyan thing. I like the way his backgrounds look like they’re moving, so I’m going to try that. I really like his work.’

· The relationship is different than in the classroom, we can have different kinds of conversations
	· Discussions have become more open. Emotional language – the children are quite prepared to sit down to discuss; and the artwork – I know M and N encourage then to respond constructively to other people’s work and give advice.

· Obviously we bring this into literacy and numeracy: what’s good about this piece of writing? – critical appreciation, that’s coming through.

· The children’s language use has been hugely improved. The way they talk to each other, and the vocabulary that they have got; eg ‘resourcefulness’ and ‘being brave, because..’ the discussion has deepened.

· Their language use just as individuals has more time to develop – because of the small group model. They can practice diplomatic language, compliments, praise and criticism.

· This is how our children learn best – day of the dictionaries, we should have one every term: Whole-school learning in a creative way. 




13/The quality of the learning environments offered by the project:

	Respondent group:
	Data from 

Children
	Data from 

Artists
	Data from 

Teachers

	Verbatim material
	· Its calm, it’s a lovely atmosphere. I totally wish it was like the art room everywhere.

· Its quite rushy in the art room, it warms us up. 

· Exciting. You know you’re going to get something done.

· You’re not rushing it, you’ve got time to do it. There’s not a teacher talking all the time. 

· It feels like you’re part of it, It feels like you’re a proper artist. 

· No-one disses your work. You do get a little bit of criticism, but no-one disses it bigstyle. 

· It’s a friendly place. People care about the art room. 

· Its excellent that you put things round the walls because it gives you ideas - and when you look at them it feels exciting, adventurous. 

· Working with colours and things makes us feel good. It’s the people who are there – the artists. 

· When you feel angry, you can experiment and it makes you feel better. 
· I’d just be like a volcano, keep on erupting if there wasn’t an art room!

· It’s a relaxing place, people just get on with their work.

· Its really different in the art room because you can get a really nice peaceful atmosphere, and in your class you can’t.

· I would like it if it was quieter.

· Its quiet and it’s a bit boring. 

· Its sometimes proper irritating; Sometimes its calm.

· You feel like relieved when you’ve been in the art room…but sometimes it makes you feel stressed because you’ve been really relaxed in the art room and you have to go back to class..


	· Because we look at learning styles a lot, because they’re doing significantly different work, their needs get concentrated on a lot. So we pull out what their learning styles are, and support their work to reflect their learning style exactly. The mainstream classroom suffers from too much pressure to do this.

· We deliver in a way that accounts for different learning styles as much as possible.

· We encourage them to realise that book learning isn’t necessarily dull! 

· We use books for emotional literacy – sofa moments. These are brought out for specific issues.

· Its relaxed. The children have ownership of the space – its theirs, not the teachers’. 


	· It’s a stunning place for them to go. Its gives them a place where they can express themselves.

· I find it difficult when it’s messy! But the way the atmosphere works is excellent. 

· Its something to be proud of; its significant, the significant people and their art work is available to them here: calm time, a sanctuary. 

· We share the resources, and I can ask for advice. 




 14/The value of the resources (materials, people and their skills) accessed through the project:

	Respondent group:
	Data from 

Children
	Data from 

Artists
	Data from 

Teachers

	Verbatim material
	· We’ve done…painting, wool, sewing, papier mache; water colours, canvass, pencils; I used jesso, sand, pva and silver paint. It were fun, and all slimy!

· Books – like a book of paper cutting. Acrylic pens.

· A book that was a collection of pictures of flowers. Shiny paper, fabric, 

· Cool stuff. The video club.

· Really good. The people who come in give you encouragement

· Cool. 

· Nice art books. I looked in this book & there was this picture, & it was just like this picture I’d done.

· All the people who come in always help you. 

· Its excellent, because there’s things in there that you’ve never heard of, and there’s materials in there that you’ve never touched before!
	· We only use good stuff, on a point of principle, because we’re showing them what we think of them by the quality of the materials we offer.

· The core team all value the way in which we work, and are extraordinarily good, and this makes for very happy relationships which I consider a great resource.

· All the different people with their diverse skills, the equipment that’s jut there for them to use. Its great.

· I’ve learnt new skills as a practitioner in here.


	· The children don’t want for anything in the room. If they want it they get it – as long as they can justify the use of it.

· Some children, having seen artists in books in the art room, have brought art books into class for their own personal reading time – the works of Goya, Rembrandt, Renoir!. Its opened up a new area of interest for some children, knowing that there are books on artists.

· I look for ideas in here.




15/ The benefits of contact with the personal qualities and values of project artists:

	Respondent group:
	Data from 

Children
	Data from 

Artists
	Data from 

Teachers

	Verbatim material
	· Artists are friendly and posh. They have different manners.

· ‘Listen with your heart as well as your ears’ 

· I like it that the artists say we’re better artists than them, we’re more creative.

· Circle calmed us all down. It was fun to talk about the art & we could give our own opinion. We don’t normally get the chance to do that.

· Most people try no to be grouchy, because most people try not to spoil other peoples day. Sometimes when people come in after lunch if they’ve had a bad lunchtime they might bring that in with them. But they can change the way they feel in the art room. Its not the same as in other lessons.

· They’ve got a lot of respect for us, even when we’re naughty. 

· In the circle time – its different cos everyone takes part. People talk about their feelings. 

· We have a ‘one-to-one’ and that helps you. They come over when you’re stuck. 

· I like it when its confidential. You can have a chat with Mary if you’re not feeling ok. 

· Mary gives us good advice to make things work out.

· The artists don’t share my feelings or tell anyone.

· They’re better than normal teachers because you can sit down and talk to them. They’re better, because they listen.

· The artists don’t send naughty children out, they just give them time out to let them calm down.

· They are calm and don’t shout at us. They don’t like shouting. They don’t rise up like the other teachers do. They say:

· ‘this person has gone out of the room, please ignore them.’ and that works. The other teachers could do that too. Our teacher is scary. 

· They’re nice. They don’t want you to get into trouble. The teachers send you down to the head teachers. 

· I hate circle time.

· They yabber on and on. It goes in one ear and out the other.

· I don’t like the artists – I’d like no adults there.

· Some people let the artists down. The way they behave.

· If there’ wasn’t an art room it wouldn’t be good in school. 
	· It’s fundamental to everything we do, the value base. It runs through what we do like Blackpool though rock. It’s constantly referenced. The kids know that. 

· A year 8 returner came in the other day for the first time since leaving, and sighed...’It’s still here, you’re still doing it! It was great in here!’: the atmosphere, the culture felt the same to her, even after 2 years away.

· It’s the consistency of what we do. The kids we have now have seen it for 3 years, and know what it will be before they get to year 6.

· Circle has been hard to establish this year, - the culture of the circle is now established. The culture is consistent.

· It’s a sanctuary. We’re a bit separate in a way – we’re a little haven. It might not be to do with the physical space and the door – it might be to do with the way Mary does it. Different children have different relationships with that space and the adults in there.

· We don’t have an agenda like the teachers have to with curriculum. We’re free to respond to things that happen, and it’s allowed to go in its own direction. This is possible because of the reflective practice – which is integral, happening all the time.

· The reduced amount of children helps give us space to respond.


	· I’ve been talking to you for about 3 years now, and as you know I used to find it very difficult, and hard for the children separating what’s right in the art room and what’s right in the classroom. But now the children are realising there’s different behaviours for different situations. That helps them a great deal for the High School. 

· It’s also brought me to see that I need to change in different ways in my practice. It was no use me just having this set of rules, and they have to be followed everywhere, because they don’t! That’s how I was – these are the rules of the school, and there was no leeway, but there has to be.

· Schools can become quite narrow, the diversity the project brings is very, very important.

· It’s helpful that it’s different – it helps them transfer from one environment to another and know what’s appropriate in different contexts.

· They have so much more adult time in there, which is precious.

· They want to relive the whole sessions to you verbally – about a problem they’ve overcome or something else.


16/ More problem solving in evidence

	Respondent group:
	Data from

Artists
	Data from

Teachers

	Verbatim material
	· The children begin to understand ‘You can learn from getting it wrong, and you’re not bad for getting it wrong’. For some children it is radical, for others it’s clear change.

· Some children lose the impact of the art room when they have to return to the stricter learning environment of the classroom – they revert to their old behaviour patterns. 

· The process of learning is not linear, and the children’s other needs interfere with their new learning – they need reminding constantly.

· Arguments, conflict, racism or disrespect – it’s called out and we have a huge conversation about it, and everything stops ‘til we have agreed about what’s right or wrong. 

· A lot of them will bring in problems from home, ask advice, then they come back a few days later and tell you what they did.


	· Yes, I know that from doing literacy work with them in September (I’ve done it. What more do you want me to do!), and to now, when they can identify when something’s not right and correct it.  

· They have moved an incredible distance, these children. They may not say this is my problem, but by the way they act they indicate awareness. It’s a long, long way from having children bouncing off the walls, when they would probably have said it’s not my problem, its her! There’s a lot more self understanding, and they’re taking responsibility more now.

· Certainly with their personal problems they started to develop more awareness of when things are beginning to become a problem – eg with their behaviour.  The emotional process that’s gone on features – in their artist statements they’ve put in statements of recognition of problems they’ve had or overcome, or times that were difficult or that they’ve struggled with.

· The critical reflection comes back into the classroom, saying right, that’s not quite right; and redoing and reprocessing.

· They don’t necessarily have the knowledge to solve issues themselves yet.




17/ Broader, more lateral thinking and new kinds of ideas in evidence:

	Respondent group:
	Data from

Artists


	Data from

Teachers

	Verbatim material
	· A good example: children who have been involved in the lanterns event discussed the idea of community. Some who took part in the lanterns and who also attend storytelling after school club were able to engineer their own involvement in next year’s event – instead of feeling jealous of younger children having a go they carried their ownership of the ideas into a different, leadership role. 

· One child created a new vision, incorporating both storytelling and lanterns, with their role; finding lateral links between different aspects to create a whole concept for a new event.

· In the time in year six from October to February half term, some have a radical change in what they’re doing and the ideas they end up working on.


	· The evidence is the art work – they produce stuff they will never have seen before. 

· The work on canvas and 3D models and stuff would not have been done without some sort of process.

· They’re still quite timid to put their ideas into practice 




18/ More evidence of learning together with other adults, and with other children:

	Respondent group:
	Data from

Artists
	Data from

Teachers

	Verbatim material
	· All projects focus on new ways of working collaboratively, even where the work is individual. Lunch time art club produces a prime example of children finding new ways of working together, especially since it’s self organising.

· They often choose to work with a different person. M……. was a huge support to J…., and it helped him loads, he encouraged him.

· In the lanterns the pairs were very unexpected, but they worked really well.

· Children work and learn in new ways – which they have developed for themselves with the help of the art room culture.

· Adult visitors these days don’t cause a ripple on the pond!


	· They recognise the value of it but can’t always quite manage it.

· They do certainly seem to have begun to work together, not necessarily with another child, but work on task & be aware that there are other children around them, & respect that.




19/ Increased fascination, curiosity, engagement with learning activity:

	Respondent 

group:
	Data from 

Artists
	Data from 

Teachers

	Verbatim material
	· Its off the scale – they become fascinated in things they never thought would grab them. The art room adults offer numerous suggestions in order to stimulate engagement. You know they’re engaged when they stop asking you ‘what shall I do now?’ 

· Pride is evidence of engrossment, engagement

	· Most children do want me to come and see their work. They can talk about their work as well. 

· It takes an awful lot of stimulation to get them fascinated.

· They really looking forward to their art days and they’re counting down the days and nagging you. 

· When they come in here they do sustain their attention on something for a long time and you can see clearly that they are engrossed, and when someone comes in the door who wasn’t in the session they’re desperate to show you what they’ve produced. You get this little group of children running to the door saying miss, miss, look at mine!!
· They are more engaged – but only if its all singing all dancing.




20/ Increased occurrence of risk taking – any kind of personal, educational or creative risk:

	Respondent 

group:
	Data from 

Artists
	Data from 

Teachers

	Verbatim material
	· Some of the children take enormous personal safety risks on a daily basis, in their lives. Some are reckless. Some take these risks without knowing they are. Taking the risk of doing things they’ve never done before is huge.

· The biggest risk is in emotional exploration.

· We’re seen as a confidential space – that happens loads that they come and tell us secret things, to try and sort them out. The room provides a space in which these risks can be taken.

· They gain a really deep, fundamental confidence. There’s a sadness with some of the children, who behave in an exemplary way with us, and then after year 6 moving on, that they can’t stay with us or us with them. Some end up being excluded and misunderstood. 

· For some children the patterns they have from earlier are so strong it would take so much longer to give them other options/choices that they can use. 

· The project can give children something they can return to at any time – a way of thinking, behaving, seeing themselves and other people. Some children at secondary school return after school to ‘fill their tanks’.

· D…… had no confidence at all and he took huge risks in his painting. It was so hard for him to begin his self portrait, but once he did, his confidence took a huge lift. Once he’d had that experience he was more prepared to take other risks.
	· They feel a lot more secure to take a risk in the art room, because of the atmosphere – they’re quite prepared to stick their neck out with Mary encouraging them – lt’s just go for it.

· They do in the art room, but it doesn’t happen outside so much

· Personal risk taking as shown up more than risk taking with their work. The biggest risk for some was the circle time. Whereas they’re quite comfortable doing their artwork, some of them cope with that a lot more easily than baring their emotions and feelings in the circle. 




21/ Increased evidence of children rising to challenges, learning new skills:

	Respondent group:
	Data from 

Artists
	Data from 

Teachers

	Verbatim material
	· There’s a huge challenge of applying the values and rules they have signed up to in the art room, in other contexts. 

· The children sometimes begin with no ability to embrace challenge of new skills.

· Spending that time in the art room makes them all believe they are artists, which is fantastic!

· Chagale inspired a large piece by a child which focussed on flying up to High School. 

· What they achieve is huge, and they come back because its up on the walls, and have another look and say things like ‘I’m really proud of my painting!’ this can go on for months, until they leave at the end of year 6 – and they know their work is valued by the rest of the school.


	· It still has to be supported all the way through.

· They’ve used different, quite challenging media in a new way – eg jesso, & 3D work. The pshe element of the course has stretched them to the limit.

· Skills are increasing.




22/ Increased evidence of children being able to and prepared to refine their work – by rehearsal, reworking, preparing presentations, reflecting and refining their goals:

	Respondent group:
	Data from 

Artists
	Data from 

Teachers

	 Verbatim Material
	· Its happening in the art room, and its starting to happen in other areas of their school.

· They end up with a whole portfolio of their own art work. 

· Story telling club prepare for performances and presenting. 

· The spread of the project by employing Nicola (artist) in KS1 has begun to embed a sense of continued journey from KS1 right through to KS3.


	· In class they try something and try something else but if it doesn’t work they give in – the art room is very supportive, encouraging them to pick it up again and have another go, which they tend to do. I can refer back to –What would you have done in the art room? If you did that in the art room would Mary accept it? Well I’m not going to accept it for your writing – its the same process. Mary brings it in the other way too – linking the literacy with the art.

· They’ve stuck with some things that they find very difficult. Some of the children they’ve got in there this year have stuck to the task a lot better than I thought they would.

· There’s some crossover, because I think with their literacy they’re now refining the way they write, and they’re understanding what you mean by that and they’re looking at little bits.

· Most of them were of the mindset that you do a piece of work in the lesson, put it away, its marked and you never come back to it. So it’s building up their stamina, to say lets come back to this and see how we can make it even better. They’ve really like to do this with their artwork – it hasn’t even been an issue. They’ve wanted to sit and take the greatest care over it. Some children would have gone on forever and it’s about stopping them! 

· Its good as the teacher in class - you can refer to this and say ‘look at what you’ve produced in the art room, you haven’t rushed that, that took ages to get right. You can have stamina when you want to.’ They need to be reminded of a time they’ve done that.

· They love their art work and they are proud of it. 

· For one girl the actual piece of art work didn’t take that long, but it was grappling with the idea – she spent weeks trying to get some inspiration. But she did and she’s proud of it.
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